Outcome Category:  Self-Leadership

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	1.
	Student will demonstrate autonomy and a minimized need for approval
	HDF 415
	Alpha Phi Sorority
	This year, a large problem occurred in my chapter house.  As a result, I made the decision to attempt to cancel formal. My decision was met by complete anger and disagreement but I made the choice because it was the large consequence that needed to occur to stop the problem in its tracks. Even though we couldn’t cancel it because we couldn’t get all of our money back, I stayed confident in my decision despite only having the backing of my other executive board members. I knew I had made the right decision, and ended up cancelling next semesters formal as well as creating a mandatory community service project that will be completed in the upcoming weeks. (See evidence 1 for email sent to notify possible cancellation of formal)

	2.
	Student will demonstrate personal, organizational, and academic examples of self-discipline
	HDF 415
	Spring 2010 Semester
	This past spring semester has been the hardest semester I have completed at URI.  This semester, I took on a multitude of roles, ranging from President of my sorority, tour guide, orientation leader, to FLITE peer mentor, on top of 19 credits of course work.  I needed a huge amount of self-discipline and organization to have a semester as successful as I have had so far.  I know that the most self-discipline I had was in my personal life.  I had to cut back on a lot of luxuries and personal choices to make time of my academic responsibilities.  Instead of going out at night with my friends or going to dinner with my boyfriend, I stayed in and studied because I knew it was responsible to do. I bought special post-its that had each day of the week and each week I would fill in the calendar twice and put one in my wallet and one hanging above my desk so I had a visual aide to tell me when I had free time and when I had responsibilities. (See evidence 2 for a sample of my post-it)

	3.
	Student will demonstrate the ability to manage emotions
	HDF 415
	Alpha Phi Sorority
	As president this year, I am responsible for the entire house and every girl in it. This fall, we had a formal and it was almost a complete disaster. However, I was the one in charge of everyone so I kept my emotions in tact and just focused on keeping the peace, sending home people who needed to be sent home, and making sure that nothing else went wrong. Even though I had, in all honesty, an awful night, I kept a good, strong attitude and dealt with people accordingly without loosing my cool. (See evidence 3 for pictures from formal)

	4.
	Student will demonstrate knowledge of stress management methods
	HDF 495
	HDF 415, Alpha Phi
	There are many different ways to manage stress, from meditation, to deep breathing, to finding a calming habit, to exercising.  Deep breathing and meditation involves finding a quiet place to close ones eyes, relax muscles one by one, and focusing all of ones attention on breathing in efforts to center all of ones thoughts and energy upon regulating one’s body.  In HDF 415, we had a woman come and talk to both sections about her appreciation of meditation and the calming and clarifying effects it has. I recently have taken up bikram yoga as a stress management method, and I view it as my way of meditating. When I am stressed, being able to focus on my physical body and calming my mind is extremely relieving. (See Evidene 59).

	5.
	Student will demonstrate the ability to manage stress
	HDF 415
	Strengths
	One of my top strengths is strategic, and because of that I tend to think of multiple conclusions to the same problem and often stress myself out trying to find the best one, and then to accept that I chose only one outcome.  One way I deal with stress is through communication (another one of my top strengths), mainly venting. I absolutely need to use other people as sounding boards, and I don’t like to make definite decisions unless I talk the situation out with others first and explain my plan of action. Learning my strengths made me realize why I stress myself out often, and now its easier to catch myself and know exactly what to do to take the stress away – first list in my head or write out the solutions to a problem and then talk to someone I trust about my final decision. (See evidence 4)

	6.
	Student will express a personal code of leadership / membership ethics
	HDF 190
	Relevant Journey
	When doing the Relevant Journey last year at the end of my FLITE experience, one of the parts we had to complete was our own personal philosophy of leadership, and through doing this I expressed my own personal code and philosophy of leadership that I had developed over my entire life and had then developed further by being involved in FLITE. (See evidence 8)

	7.
	Student will demonstrate practice of the personal code of ethics
	HDF 190
	HDF 415
	One statement I made in my philosophy of leadership was “There are some who are convinced that leadership cannot be taught; it is only something that can come naturally. However, I whole-heartedly disagree with this last statement.” This is something I still truly believe, which is obvious because I assisted in teaching leadership and how to be a leader and the theories this semester as a peer leader for FLITE. (See Evidence 8)

	8.
	Student will express a personal values statement
	HDF 190
	Day of Discovery
	At the conclusion of the Day of Discovery, all of the FLITE students were asked to create a leadership pledge that specifically stated which of their specific values they would apply to become a more inclusive leader. I stated that I would listen to other’s feelings and opinions, be open to change, and be ready to reflect upon myself and enact that change. Also, to not judge others and accept them for who they are. This is a statement that I continue to base many of my decisions on and they are crucial in my set of personal values. (See Evidence 37.1, 45)

	9.
	Student will demonstrate practice of the personal values statement
	HDF 190
	Day of Discovery
	During the day of discovery, we broke up into smaller groups and had more intensive workshops where we were supposed to be honest and were confronted with some tough issues to talk about.  I really believe that I fully encompassed all of these values. I listened to others opinions about topics whether they were the same as mine, and also considered changing my own views and reflected upon my true values and how I felt about tough issues. By accepting others opinions, I did not judge them and I truly did accept all members of my group for who they are and what opinions they had. (See Evidence 37.1, 39)

	10.
	Student will demonstrate the ability to lead a project from start to finish (follow-through)
	COM 100
	
	For a COM 100 project, we were instructed to form a small group and pick a leader that would be responsible for making sure everyone did their own part and made sure that the project stayed on track, and I was given that role. Leading a project doesn’t mean that one does all of the work, but that one guides the process and makes sure that it is completed successfully with all group members happy with the outcome. (See Evidence 66)

	11.
	Student will describe goals and objective statements regarding personal issues, career issues, and community issues
	HDF 190
	Learning Contract
	For FLITE, we were instructed to create a Learning Contract in which we listed two goals, one personal and one applying to a group that we wanted to accomplish by the end of the semester. The personal goal addressed a personal issue that we wanted to improve on, such as improving on one’s personal speaking techniques. The group goal was more focused on an activity that would not only benefit the goal-maker, but would also have a positive influence on others. These contracts set reasonable goals and ended up making us FLITE-ers more accomplished. (See Evidence 31, 32)

	12.
	Student will show evidence of goals and objectives that were planned and achieved
	HDF 190
	Learning Contract
	For each of our goals on our Leadership Contract, we were required to provide evidence that we accomplished, or attempted to, the goals we had written out. The evidence of our goals not only are proof of the hard work and effort that we put in to reach our finish, but also are great keepsakes that represent our journey from an idea to a success. (See Evidence relating to Evidence 37, 38).

	13.
	Student will show knowledge of the “Hierarchy of Needs” theory by Maslow
	HDF 492
	
	Abraham Maslow developed a theory called the Hierarchy of Needs which relates to human motivation, and illustrates it with an image of a triangle that is broken up into five basic levels – the bottom four being fundamental needs and the last layer, the pinnacle of the pyramid, is self-actualization. The bottom four needs are “deficiency needs,” (d-needs) and without meeting them, one will be anxious and tense and uncomfortable. Maslow theorized that ones d-needs need to be realized before an individual will be motivated to go beyond their basic needs, and become metamotivated by “being needs” (b-needs) only once their basic needs are fulfilled. Each step up the pyramid cannot be reached without satisfying the previous step. The bottom, and largest layer, is the biological and physiological needs. These are the basic that humans need to survive such as air, food, water, shelter, etc. The next layer is safety needs, and these needs include personal and financial security, health, and law and order, and stability. After one has their physiological and safety needs are satiated, one strives for the third level of feeling love and belongingness. These needs include family, affection, and relationships. The next step in the pyramid is esteem needs. There are lower esteem needs. The lower one is the need for respect from others, and the higher one is the need for self-respect. Lastly, the fifth and final level is self-actualization. This level is when ones need for their own full potential is realized. This is the level where one must strive to be what one is capable of becoming, and one strives to become. (See Evidence 57).

	14.
	Student will show application of Maslow’s theory to own life
	HDF 492
	CFarm, URI
	I believe that as I am preparing to graduate college, I am within reach of self-actualization. Physiologically my needs are completely met. Air, food, and water are easily available and I continue to strive to be physically healthy by running frequently. My safety needs are satisfied – I’ve worked consistently throughout summer and am comforted by financial security and, minus some bothersome allergies, am confident in my heath and well being and own personal security. From the moment I was born I have been blessed with the unwavering love and support from my parents and extended family, and I believe that I will always have my love and belongingness needs met. I have a core group of friends that I have trusted since middle school that satisfy my friendship needs, and the friendships that I have made in college have only enhanced that. I am a very friendly person and I believe I strive to go beyond the basic need for a few friends and have created a network of people I care about and can depend on.  Maturity and belief in myself and my path as a Fisheries Science major has cemented my own self-esteem and self-respect, in addition to all of the groups and organizations I have been involved in throughout my four years at URI. I think I have also met my higher needs for esteem because I feel that I do have respect from others, not only due to my work ethic but also because I strive to give the respect that I want to earn from others. Realizing that I have completed my four years of college, and have been offered and have subsequently accepted a job have made me feel that I have reached self-actualization. I realize that all that I have been working for, have pushed myself to be, has brought me to who I am today. (See Evidence 57)

	15.
	Student will describe own personal leadership style, including strengths and weaknesses, and examples of application (Ex. = Leadership style inventories, the L.P.I., career inventories, etc.)
	HDF 190
	WRT 104, CHM 114
	My personal leadership style is focused on encouraging the heart, and I discovered this through the Leadership Practice Inventory I took in FLITE. I enjoy being able to encourage others that I am working with because I believe that when everyone in a group is positive and on the same page, then the project gets done faster and more effectively with more dedication from the participants. For example, during a project for WRT 104, I worked with a particularly shy student in a 5-person group project and after I encouraged her to speak up, she began making important contributions to the project that overall greatly helped the successfulness of our project. My weakness in my leadership style is enabling others to act. I tend to automatically take the reins when in a group setting and I have been focusing more on letting others take some of the responsibility. In my chemistry labs it was always a two-person team. First semester, I didn’t know my partner very well and didn’t trust them to do the experiment as well as I thought I could and the majority of the time I did most of the work. However, in this semester’s labs, I got to know my partner better and encouraged him to do an equal amount of the work, and we made an excellent team. I think knowing my strengths and weaknesses have really helped me to be a better leader. (See Evidence 46, 47)  

	16.
	Student will describe own personality style, including strengths and weaknesses, and examples of application (ex = Leadership style inventories, StrengthsQuest, MBTI, career inventories, etc)
	HDF 190
	Alpha Phi, ELI
	From the StrengthQuest, I learned that my top character strength is the capacity to love and be loved. My other top five were love of learning, leadership, bravery, and kindness. I believe that these perfectly describe my personality style. When I joined my sorority last semester, I needed to be brave when coming into a whole new setting full of girls who already were such a tight knit group. Being kind helped me make friends with my pledge class and other sisters, people who I know I would be able to, and now do, love like family. Through my love of learning, especially about Alpha Phi, and leadership, I have been accepted to the ELI, Emerging Leadership Institution for Alpha Phi this summer in Indiana where I will learn to be a better leader and learn more about Alpha Phi. The StrengthQuest not only showed me the strongest parts of my personality, but gave me the confidence to utilize them.(See Evidence 46, 47)


Outcome Category:  Leadership Theories (including historical, multicultural, and alternative theories)

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	17.
	Student will show knowledge of the “Authority and Bureaucracy” theory of leadership
	
	
	Max Weber was a German philosopher and his theory of bureaucracy and authority is derived from his observations of bureaucratic organizations. He defines bureaucracies as goal-oriented organizations designed according to rational principles in order to efficiently attain their goals. Weber determined three main types of authority: traditional authority, rational-legal authority, and charismatic authority. Charismatic authority is a result of the follower’s interest and care for the leader, and the belief in the divine or fantastic attributes of the leader. This authority arises mainly in times of crisis, and must move to one of the other two types of authority to maintain long-term stability.  In traditional authority, orders are given to followers from a leader with similar investments. In the legal-rational authority, followers obey orders because they believe that the leader has the power to tell them what to do due to legal sanctions or rules. Weber argued that the last type of authority, rational-legal, has come to characterize modern societies. According to Weber, there are 6 aspects of an ideal bureaucracy – hierarchy of authority, impersonality, written rules of conduct, promotion based on achievement, specialized division of labor, and efficiency. (See Evidence 58)

	18.
	Student will describe personal application of the above theory
	HDF 495
	BUS 441, SEA Semester
	When applying this theory to myself, I don't really subscribe to Weber’s theory. I have never been interested in business theory before, and had never really thought much about what it truly takes to manage an entire company. For some reason, I couldn’t make the connection between being a leader to many members of a group to what I just viewed as “being in charge” of employees. However, I have come to appreciate more effective styles of leadership as they relate to the work place while in my Business Leadership capstone course. I find that I don't agree with all of Weber’s list of ideal-type bureaucracy features. I especially disagree with impersonality being on the list. I recently read about the re-vamping of P&G by a newly elected CEO who turned the company into a learning organization. Here, there would not be the specialized division of labor or extreme hierarchy of authority Weber suggests. However, I can appreciate that some situations do need those limits in some situations. (See Evidence 58)

	19.
	Student will show knowledge of the “Scientific Management”
	HDF 495
	
	Frederick Taylor developed the Scientific Management theory of leadership, and he did so by studying the work process scientifically. They studied how work was performed, and how it affected productivity. He found that it was more important to optimize the way that the work was completed, as opposed to forcing people to work as hard as they could. Simplification and optimization of jobs would be the most effective way to reach high productivity. The four principles of Scientific Management are; 1 – replace working by common sense by observation of the scientific method to determine the most efficient way to perform tasks. 2 – match workers with jobs based on capability and motivation, 3 – monitor working performance and provide instructions and support to ensure they are working efficiently. 4 – allocate work between managers and workers so managers can both plan and train the workers to perform their tasks well.  (See Evidence 54)

	20.
	Student will describe personal application of the above theory
	HDF 495
	MAF 330
	This scientific management theory greatly applies to my major field of study of Fisheries Science. A large part of fisheries management has to do with creating a balance between maintaining sustainable stocks of marine organisms, while working with fishermen who want to make as much money as they can, occasionally irrespective of the state of the stock. The Gordon-Schaeffer model of management takes into account the cost possible profit for fishermen, the cost of fishing, the effort of the fishermen, and the yield of fish. This graph shows where the fishermen can garner the maximum yield, with the least cost to them. Less effort is less cost is more profits, and the sustainability of a stock can be taken into account.  I will find it beneficial to keep both the scientific management theory and the Gordon-Schaeffer model in the back of my mind when I’m approaching stock management situations. (See Evidence 54)

	21.
	Student will show knowledge of the “Management by Objectives” theory of leadership
	BUS 441
	
	MBO theory is a cyclic approach that allows management to focus on achievable goals which will yield the best results form the assets available. The main goal of this theory is to make sure that everyone in the organization is on the same plane of understanding of the organization’s goals as well as of their own roles in achieving those goals. This theory strives for a balance between employee empowerment and managerial organization (rather than vertical or “top down” thinking) through setting objectives, organization, motivation, communication, performance measurement, and personal development. The cycle begins by reviewing the organizational objectives, then moves onto setting employee objectives. When they are set, progress is monitored and performance is evaluated, and then the achievers are rewarded for their successes. 

	22.
	Student will describe personal application of the above theory
	BUS 441
	Alpha Phi
	When I was president of Alpha Phi, I think that this was a definite style that our executive board functioned under. Every few months, I had to write our a chapter progress report that both outlines our successes and made notes for what we hoped to achieve in the next time frame. MBO managers “focus on the result, not the activity,” and delegate tasks to their assistants, which in our case were our Directors, without giving them an overly detailed roadmap for implementation. We tried hard to hand out tasks that could be delegated for we chose our directors based upon their leadership potential. We would explain to them the goals we wanted to achieve that they could facilitate, and then made sure to monitor their progress. Every time, we found that when we put faith in our directors, they would prove themselves. (See Evidence 60)

	23.
	Student will show knowledge of “Theory X and Theory Y” theory of leadership 
	BUS 441
	
	Douglas McGrogor’s  “X and Y” theory is an attempt to explain and predict leadership behavior and performance based on the leader’s attitude about followers. Leaders with Theory X attitudes believe that employees, when left alone, will lose their motivation because they do not enjoy work, and therefore must be closely monitored to ensure success. These with the Theory X attitude typically have a more pessimistic view of their employees and tend to utilize negative reinforcement such as threats and punishment. Those identifying with Theory Y are the exact opposite – they have a positive attitude towards their employees and believe that employees will excel when given their freedom and do not need to be supervised to be successful. They also use more positive reinforcement such as rewards. (See Evidence 61)

	24.
	Student will describe personal application of the above theory
	BUS 441
	Alpha Phi
	I have always been a large champion of positive reinforcement, and I think it’s important to always believe that people will preform to the best of their abilities if their leader or boss has faith in them. When I was president of my sorority, I believe that I led with the Theory Y attitude. I believed in my fellow executive board members and believed that they would follow through with their responsibilities. When my Vice President of Chapter Operations needed to create the new housing plan, I didn't tell her that if she messed it up she would be in trouble, I encouraged her to come up with a plan that she was happy with because she was the one who would be primarily enforcing it, and I made sure she knew I would support her. She spent an entire day in her room making this new housing plan, and while I did stop in a few times, I made sure that I encouraged her and complimented her on her progress and by the end of the day she handed out a fantastic and improved new housing plan. Having faith in one’s “employees” is so rewarding because it gives them confidence in themselves and allows them to be creative and reach new heights. (See Evidence 61)

	25.
	Student will show knowledge of the “Servant Leadership” theory of leadership by Greenleaf
	HDF 190
	Day of Discovery
	Robert K. Greenleaf, a retired AT&T executive first coined the term servant leader. Servant leadership is based on the belief that positive character traits can be both taught and learned, and the servant leader must be a servant first. To know whether one is a servant leader, they must choose to aspire to lead, those who they lead must grow as people who in turn could grow into servant leaders themselves, and the effect of their servant leadership on the least privileged in society is that they will either benefit or at least not be further deprived. The servant leader has 10 characteristics of critical importance that must be displayed throughout their leading. These 10 are additionally broken up into three sub-groups. Thinking is listening, persuasion, conceptualization, and foresight. Feeling is empathy, awareness, and commitment to the growth of people. Doing is healing, stewardship, and building community. Servant leadership is a selfless style of leadership with the intention of bettering those you lead without seeking any compensation besides the gratification of their successes. (See Evidence 29, 37.1)

	26.
	Student will describe personal application of the above theory
	HDF 190
	Alumni Day
	During my winter break after my first semester in college, my high school invited me and my fellow graduated class back to high school for a day for “Alumni Day” where we would be involved in a forum for the next graduating class as well as juniors. We were invited to come at 8 in the morning, very early for a college student, and would be there to answer any questions and to give advice to students who would be soon following in our footsteps. We attended not for money or anything else, but just to be mentors to students who wanted to know our experiences. I wanted to share my knowledge because I wanted them to know what I didn’t when I was leaving for college. I had the foresight to know what they were coming up against and what they would need to know about their future. By attending Alumni Day, I was servant leading.

	27.
	Student will show knowledge of the “Principle Centered Leadership” theory by Covey
	HDF 495
	CSV 300
	Dr. Stephen Covey is possibly best known for his international bestseller, The 7 Habits of Highly Effective People. I first became familiar with Covey when I read this book for my Greek Leadership course. He also penned a book about Principal Centered Leadership. An over view of the book includes the four levels of principle-centered leadership’s key principles which are organizational-alignment, managerial-empowerment, interpersonal-trust, and personal-trustworthiness. There are six conditions of empowerment; 1 – character, 2 – skills, 3 – win-win agreement, 4 – self-supervision, 5 – helpful structure and systems, and 6 – accountability. One must practice them from the inside out. Another key aspect is the Pyramid of Influence. The base of the pyramid is all about modeling an example. The next step is relating by making deposits, and the top of the pyramid would be overt attempts to influence, by telling, explaining, and teaching. The further up on the pyramid, the more overt the influence is. (See Evidence 56)

	28.
	Student will describe personal application of the above theory
	
	
	

	29.
	Student will show knowledge of the “14 Points / TQM” theory of leadership by Deming
	HDF 495
	
	TQM – Total Quality Management – was created by Dr. W. Edward Deming and listed the 14 points to encourage this style of management. 1 – create consistency of purpose for improvement of product and service (allocate resources for long-term improvement). 2 – adopt the new philosophy (transform!). 3 – cease dependence on mass inspections (prevent defects instead of addressing after they’re detected). 4 – end the practice of awarding business on the basis of price tags alone (establish long-term relationships with suppliers). 5 – improve constantly and forever the system of production and service (continuous search for improvement). 6 – institute training (at all levels, not optional). 7 – adopt and institute leadership (managers should lead and not supervise). 8 – drive out fear (make employees feel secure). 9 – break down barriers between staff areas (working in teams). 10 – eliminate slogans and targets for work force (can create resentment). 11 – eliminate numerical quotas (sometimes people will produce lesser quality products just to meet quotas). 12 – remove barriers that rob people of pride of workmanship (allow pride in achievement). 13 – encourage education and self-improvement for everyone (continuous learning). Lastly, 14 – take action to accomplish the transformation (commitment on the part of both employees and management).  Leaders in management are urged to follow these 14 points to continuously improve the quality of their products and processes of their company. (See Evidence 67)

	30.
	Student will describe personal application of the above theory
	
	
	

	31.
	Student will show knowledge of the “Visionary Leadership” theory by Shashkin
	HDF 495
	
	Visionary leadership has the objective of increasing success and efficiency by implementing educational tools to help the followers, or workers, get their jobs done the best they can. It relies on innovation of the leaders to  reinvent. Visionary leaders inspire those “on the front line” by giving them leadership opportunities and developing trust. Natural talent, skill level, and technology understanding are all appreciated by a visionary leader, and when utilized correctly, can bring the group to the top in its field. 

	32.
	Student will describe personal application of the above theory
	HDF 495
	JCrew
	

	33.
	Student will show knowledge of the “Individuals in Organizations” leadership theory by Argyris
	HDF 495
	
	

	34.
	Student will describe personal application of the above theory
	
	
	

	35.
	Students will demonstrate knowledge of the “4 V’s) theory of leadership by Grace
	HDF 190
	
	Bill Grace, a worker for the Center for Ethical Leadership, came up with the “4 V” model for ethical leadership development. Those four V’s are values, vision, voice, and virtue. Ethical leaders need to be able to bring vision into an organization, to empower followers to carry out this vision, and they should be trained in “group processing and facilitating skills, oral and written communication, conflict management, shared decision making, and team management (p 249). Ethical leaders must have a strong understanding of cultures, their symbols, ceremonies and kinship as well as being able to understand the importance of this context and the ability to identify, empathize, and promote those values and visions. Being aware and confident of one’s own values is imperative because leaders who have a strong grasp on their own values will continue to uphold them and will in turn help uphold other’s values. Values intensify commitment and enthusiasm and these characteristics are important for a successful leader. Vision is crucial for effective ethical leaders, and to have this they must have the ability to see where an organization is going and make contributions to bring the vision to conclusion. Voice allows one to “get things done,” it is a leader’s influence and the way to display their opinions, which move organizations along. Virtue is the center of the triangle web of the other three characteristics because it connects al three with the commitment to the common good. (See Evidence 30, 44)

	36.
	Student will describe personal application of the above theory
	HDF 190
	
	In FLITE, we made a Leadership Crest that was based off of Grave’s 4V’s Model. There was a crest broken into four parts with the titles “values”, “vision”, “voice”, and “virtue” within each, and we were directed to either write or draw a representation of what each V meant to us in its respected box. In the “values” box, I put family, friendship, intelligence, love, and a higher power and inner faith and said that to me, one must learn through challenges what is important and that is what gives one their values. For “vision”, I put setting goals, planning for he future, knowing where I want to go with my life. For “voice”, I put speaking my mind, being honest, staying true to my own feelings, courage and integrity. For “virtue”, I put the virtues that I believed were the highest, and those were honesty, kindness, strength, patience, independence, and loyalty. By doing this exercise, I got to individually look at each of the four V’s and determine what they really meant to me instead of just having it be a theory on paper. We also created a class crest, where we made a unified crest that represented our classes’ desire to follow Grace’s model in our daily classroom routine (See Evidence 30, 44)

	37.
	Student will show knowledge of the “Situational Leadership” theory by Hershey & Blanchard
	HDF 415
	The One Minute Manager
	When I realized how much work I would be doing this semester, of course I talked to my mom about how to handle it all, and she suggested that I read The One Minute Manager by Ken Blanchard. I highly enjoyed the book and began researching Blanchard, and stumbled upon the situational leadership theory, which I highly subscribe to. It basically states that leaders need to adapt their own style of leadership to the follower development style or “maturity” based on how ready and willing the follower is to perform the tasks at hand. There are four leadership styles labeled S1-S4, named Telling/Directing, Selling/Coaching, Participating/Supporting, and Delegating/Observing respectively.  The whole idea suggests that the leader needs to play with the levels of the relationship with them and the follower and the task at hand depending on how developed the follower is. (See evidence number 7)



	38.
	Student will describe personal application of the above theory
	HDF 415
	The One Minute Manager, Alpha Phi Red Dress Gala
	This spring semester, it was my Vice President of Marketing’s first time planning a formal for the chapter. Although I knew that she had never put on an event of this magnitude before, I wanted to let her take over to let her leadership skills shine.  I chose to be S4 – delegating/observing.  My “follower” – my VPM – was motivated and I knew she could. As a result, I trusted her to get the job done but still made sure to check in on her every once in a while. I made sure to encourage her the whole time, and she absolutely pulled off an amazing event and felt fantastic about herself after. (See evidence 10)

	39.
	Student will show knowledge of the “Relational Leadership” model by Komivies, McMahon & Lucas
	HDF 190
	
	Relational leadership is putting the relationships with other people first. The theory of relational leadership describes five processes of relationship building, which are being inclusive, empowering, purposeful, ethical, and process-oriented. Inclusive; including all of the members and being open and accepting of their points of view. Empowering; empowering one’s self, and all others involved including the group, to challenge themselves and take on leadership roles. Purposeful; having an individual commitment to the group, job tasks, and all others involved. Ethical; having values and “good” standards of leadership which drive the leader. Process-oriented; how the leader keeps the group on task and remains a strong team so that they accomplish the goal. Each of these five areas are broken up into three leadership components of knowing (having knowledge and understanding), being (believing that or in the group or cause), and doing (the skills which are utilized).  The relational leadership model focuses on the importance of relationships among the members of a group while they are working together to complete a task.  (See Evidence 5)

	40.
	Student will describe personal application of the above theory
	HDF 190
	Orientation
	Orientation is all about relational leadership, both internally and externally. The team as a whole is inclusive of everyone, we really have such a wide array of people on the team and we all take eachother for who they are, and will do the same for the students we will be leading this summer. The whole process is empowering, realizing what a huge impact you’ll be having on student’s lives as they come to school for 2 short days and yet you introduce them to their first college experience and challenge them to be involved and get ready for the time of their lives. Its definitely a purposeful experience, the purpose for the leaders is to become the best orientation leader we can be for the students, and in that our purpose is to reinforce the fact in the students that they made the right choice to come to URI and that they are going to be ready for college. The selection process is very ethical, it is very hard to get the position and you must be highly qualified and have all of the right qualities that a strong leader must posses to be an orientation leader. Leastly, it is very process oriented. Orientation is planned out minute by minute, and the team knows very well that they are responsible for keeping the whole on schedule and must stay with the plan. (See evidence 5)

	41.
	Student will describe ways to maintain accountability in leadership / member relationships
	HDF 190
	FLITE
	I think that the first step in maintaining accountability is to realize what one is being held accountable for. By being aware of all of one’s responsibilities in any given situation as a leader, then it will be easy to stay on track and make sure that all parts of one’s task are completed. Next, being available and honest about whether or not one is able to take on additional tasks is important. If one can take on additional leadership roles and is ready for the responsibility, then they are looked highly upon. However, if the tasks are overwhelming, it may result in failure and ruin their accountability. That’s why it is also important to admit when one is at the maximum capacity of work so that they can evenly distribute their time and be effective. Lastly, to maintain accountability, one must be able to take responsibility for their faults. If one does not complete a project on time or does not make an appointment, they need to be mature enough to take responsibility for their actions and then be able to make up for them. One easy way to maintain accountability is maintaining an open line of communication. In FLITE, for our group project, we shared our numbers and emails with each other to ensure we would all be able to be reached to bounce ideas off of one another or just to offer support (See Evidence 52 

	42.
	Student will describe personal examples related to maintaining accountability as a leader
	HDF 415
	HDF 190
	As a peer leader in FLITE this year, I had to create accountability for myself.  I did this by making sure that I was prepared for every lesson that I participated in teaching, and also re-reading all of the assignments and theories that the students were doing as well so that if they every had any questions, I could answer it for them.  I also created little outlines for myself on post-its to help me remember what I would be covering that day.  By constantly being prepared and ready, I know that people knew I took pride in my accountability. (See evidence 6 for samples of the post-its)

	43.
	Student will describe ways to build relationships between leaders and members
	HDF 190
	
	The first step to building relationships between a leader and their members is to build trust. Trust is imperative in any relationship, and it will open the doors to many other important aspects of a relationship such as a personal commitment, a mutual like for each other, as well as disclosure of personal information or thoughts. Without the trust of the members, a leader will not be able to be effective for the members would not be as willing to follow their actions. With a strong relationship intact, then the pair of leadership and member is stronger and can work together better and more personally as opposed to those who did not develop relationships. 

	44.
	Student will describe personal examples of building relationships with members as a leader
	HDF 415
	HDF 190, URI 101
	This year as a FLITE peer mentor, I needed to build relationships with the students as a peer leader. I tried hard to talk to them outside of class if I saw them to create that personal relationship, but to still maintain my credibility as a leader and as a mentor in the class.  In my URI 101 class, I formed more friendships with my students, and during HDF 415 I formed a different relationship, one where I was really looked upon more as a professor type than friend, and it was a very different feel. It was a great experience being able to see both aspects of being a leader and building different relationships as a result of different situations. (See evidence 26)

	45.
	Student will show knowledge of the concept of constructivism 
	HDF 415
	
	Constructivism is a theory pertaining to learning which comes to the conclusions that when humans reflect on their experiences, they create their own personal understanding of the world and how it works. (See evidence 11)

	46.
	Students will describe personal examples of implementing constructivism
	HDF 415
	HDF 190
	Last year as a freshman, I went through my first FLITE experience as a student.  This year, I implemented constructivism as a peer leader of FLITE. I already had pre-conceived perceptions of FLITE as a student, and I used those perceptions to guide myself as a peer leader and to know how to act and how to best help the students. (See evidence 21)

	47.
	Student will describe how credibility applies to leadership, as well as the characteristics and skills of a credible leader
	HDF 190
	
	The word “credible” is defined by Webster’s Dictionary as “able to be believed; convincing” and “capable of persuading people that something will happen or be successful.” A leader is usually in charge of setting an example and to be in charge, one must have the trust and confidence of one’s followers. That’s where the ability to be believed comes in; many people do not just blindly follow leaders, the leaders much be convincing of their strength and power to lead. In group projects, there is often a conflict over what direction it is to take or what should be accomplished and that is why a leader needs to possess the ability to persuade the members of their group that the actions that they are implementing will be the most successful and efficient to take. A credible leader, therefore, is convincing, persuading, trustable, and confident. (See Evidence 63)

	48.
	Student will describe personal examples of building, maintaining, and repairing his/her own credibility as a leader
	
	Alpha Phi
	I remember when I was at my preference round for Alpha Phi the fall of my freshman year, which was the last round of rush before we received our bids, the sister who was talking to me asked me if I would ever be interested in having a leadership position in the house, and I told her that I wanted to be president, before I even was in the sorority! I believe this was when I started building my credibility as a leader within my sorority. My spring semester I moved into our house and began to become more involved. I became the Panhellenic Council Delegate for our house, and this required me to go to the weekly meetings and complete office hours, as well as report news to my sisters at our weekly chapter meetings. When the sister who was Director of Administration decided to transfer, I was elected, as a freshman, to take over her position that fall of my sophomore year. I maintained my credibility as a leader as I proved to my sisters that I was an effective member of the executive board, and when I was elected as president my spring of my sophomore year, I really had to make sure that I continued to build and maintain my credibility as the leader of the sorority. (See evidence 15, 25, 51). 

	49.
	Student will demonstrate knowledge of leadership that is used in crises
	SEA Semester
	
	A crisis is a low-probability, high-impact event that threatens the viability of a group or organization and is characterized by ambiguity of cause, effect, and means of resolution, as well as by a 

belief that decisions must be made swiftly. There are three main strategies that a leader must do within a crisis. 1 – using environmental monitoring techniques to ID events that could trigger crises in the future, 2 – integrating crisis management into the strategic management process so it remains a regular part of the overall strategy-evaluation process, 3 – establish a culture that embraces crisis awareness and preparation as a way of life. (See Evidence 62)

	50.
	Student will describe examples of leadership in crises situations
	SEA Semester
	
	While abroad with SEA semester, we constantly held fire and man overboard drills, at least one of each every two weeks. We constantly were on watch for any sign of either of these crises. Each of the eighteen students and eleven crewmembers were assigned a critical task for each situation, and the drills were integrated into the day-to-day activities, therefore remaining a regular part of the overall strategy-evaluation process. By consistently reminding us of our jobs as crew members and making sure that we knew that both drills were likely to happen at sea, we established a culture that embraces crisis awareness and preparation as a way of life. Our vessel operated under strategic crisis management. (See Evidence 62)

	51.
	Student will describe the role of experiential learning in leadership development
	HDF 190
	
	Experiential learning is critical to being a strong leader in one’s given field, or as a leader in general. Experiential learning is learning through a personal experience. As Aristotle once said, "For the things we have to learn before we can do them, we learn by doing them.”  When we were assigned to create an idea for a group or an institute in FLITE, my group decided to plan out an institute for students about to enter the workforce that had one day specifically surrounding upon experiential learning through shadowing a worker in their desired field. By having a first-hand experience, the learner has a more personal connection to the material and will better absorb and be able to apply it better to themselves. For leaders, there are constant interactions with those whom they lead and those who lead them. (See Evidence 52, 35)

	52.
	Student will describe how influence applies to leadership, as well as ethical standards in influence
	HDF 415
	
	Influence is the backbone of leadership. A leader influences their followers to be better, strive to do the goals they want to do, and all the areas in between.  One ethical aspect of leadership would be to not take advantage of that influence. Once you gain that sway over another person’s decisions or actions as their leader, it is very important to lead them to the best situation for them, and not to be selfish and use it for your own gain or something else negative that doesn’t help out the follower themselves. In HDF 415, I made sure to use my influence to support the students and set them on the right track to be great students in the class as well as great leaders around the campus.  (See evidence 11) 

	53.
	Student will describe principles of effective mentoring, as well as problems particular to the mentoring relationship


	CSV 302
	URI 101
	Principles of effective mentoring include trusting relationships based on mutual respect, commitment, and setting a good example (mentor for the mentee).  When I was a URI 101 mentor this past fall semester, I learned a lot about being a mentor.  The first principle I tackled was commitment. I wanted to make sure that the students knew I was committed. I had class 3 days a week at 8am instead of the normal once a week, and so every day I made sure I was there, dressed and ready. I wanted to set a good example of being prepared, despite the early rising.  I created fantastic relationships with each of my 12 students, who all happened to be boys.  They would text me and call me and anything else to talk to me about anything. I also was in a couple of classes with the students because I had just switched into their major. I made sure I was at every class, got good grades, and participated in all of the lessons.  My mentoring position never really ended, because they are still in all of the same classes with my students and continue to garner questions. One problem with this relationship was that they looked at me as more of a friend outside of class and would call me at odd hours or say things you wouldn’t normally say to joke around with a mentor, but I think that stemmed out of them seeing me as a student as well outside of class so it put me more on their level. (See evidence 12).

	54.
	Student will describe personal examples of mentoring and being mentored
	
	Alpha Phi Fraternity, SpeakEasy
	During my new member process, I was introduced to the concept of a “Big,” an older sister who takes you under her wing and guides you through the rest of the new member process and is always there to answer your questions or just be a listening ear. I view my Big, Cara, as a mentor and a best friend. Throughout this demanding process, she was always available to steer me in the right direction and give me anecdotes of her own experience as a new member. Even as a current member, I still look to my Big for guidance and support and I try, as a sister, to exemplify her actions She pushed me also to excel outside of Alpha Phi when she invited me to become apart of Speak Easy. She has stood behind me as I began taking on leadership roles in SpeakEasy as well. (See Evidence 40, 43)

	55.
	Student will describe principles of effective peer leadership, as well as problems particular to peer leadership
	HDF 415
	HDF 190
	This semester, I learned a lot about effective peer mentorship as a peer leader for FLITE and a member of HDF 415. There are many qualities that an effective peer leader has, among them are patience, understanding, honesty, and acceptance. You must have patience to deal with the students who are more “difficult” and, in my case when I was presenting a lesson to the class, patience to realize that not all students move at the same pace. Understanding because I had been in their place just one short year ago, so it was important for me to be able to put myself back into their shoes and remember how it felt being a student so that I can most effectively lead them. Honesty for the same reasons, I want to be honest so they do their best. When I was talking to them about portfolios and group projects, I honestly told them the mistakes I made, such as waiting until the last minute, so that hopefully they would listen to my advice and go down a different path than I did.  Lastly, acceptance. I needed to accept each student as they were and try to create individual relationships with each so that they saw me as a mentor. One problem with this particular peer leadership, as it is with most peer leaderships, is the fine balance between friend and mentor. I have been in situations before where it is too much on the friend side of the spectrum, and often the respect is lessened. This time around, I felt like I was too much on the mentor side. They wouldn’t come to me as often with questions or even just to talk as I would have liked, but on the other hand it was a good thing because hopefully they took me more seriously. (See evidence 26)

	56.
	Student will describe personal examples related to being a peer leader and being led by peers
	
	Plymouth County Drug Education Camp
	Since eighth grade, I have reserved two weeks of my summer open for the Plymouth County Drug Education Camp to be a Peer Leader. This camp is for struggling children from grades three to six and is designed to steer them away from abusing or using drugs and alcohol while still maintaining a fun and entertaining atmosphere. As a Peer Leader, I work alongside a police officer and am in charge of a group of about 15 children. I hold the responsibility of assisting my police officer in creating educational drug-resisting lessons for the classroom time as well as keeping the kids amused for the rest of the day. I find that this position is a huge responsibility. Not only are the children looking to me for guidance, but also a friend and a good influence. (See Evidence 53).

	57.
	Student will describe how power applies to leadership, as well as ethical standards in influence
	BUS 441
	
	There are two sources of power within leadership: position power and personal power. Position power is derived from top management, and is delegated down the chain of command. The leader with this power has more potential power to influence their followers, though this power can sometimes be abused. This goes along with the saying “Power corrupts. Absolute power corrupts absolutely.” Personal power is derived from the followers based on the leader’s behavior; the followers have some power over the leader because they must consent to the leaders power. There are seven more types of power – legitimate, reward, coercive, referent, expert, information, and connection power. Each type of power has its own influencing tactics, for example coercive power can use pressure, reward power can use exchanging tactics. Ethical standards of influence resist corruption, selfishness, and irrationality. (See Evidence 68)

	58.
	Student will show knowledge of the “Social Change Model of Leadership Development:  by Astin,et al
	HDF 190
	
	The social change model of leadership is designed to put emphasis on inclusiveness, clarification of one’s values, trust in the group, ability to listen to other’s opinions and ideas, and self-awareness. It also views leadership as a process rather than a position, a process that requires learning by “making meaning” of life experiences. The model highlights seven other critical values, the “7 C’s” which are in addition broken up into three subcategories. In the Individual Values category, there is consciousness of self, congruence, and commitment. In the Group Process Values category, collaboration, common purpose, and controversy with civility. Lastly, in the Community/Societal Values, there is Citizenship and most importantly out of all seven C’s – CHANGE! Once the group has been created based on these seven principles, it is ready to venture out into society and implement the goal of overall and mass change.

	59.
	Student will describe personal application of the above theory
	
	
	

	60.
	Student will demonstrate how cultural anthropology / paradigms relate to leadership
	MAF 330
	Internship
	Having an understanding of cultural anthropology/paradigms is crucial for a leader because it enables them to lead their followers as best as they can. The Leadership Minor heavily encourages knowing oneself before one can lead others, however knowing ones followers is almost equally important. Being able to relate and have empathy for one’s followers’ cultural values will create better communication, trust, and understanding between a leader and a follower. There is no one single best way of leadership that blankets every situation. A truly effective leader has the ability to adapt to different situations and different followers who identify with different cultural paradigms. (See Evidence 55)

	61.
	Student will describe personal example of using cultural anthropology / paradigms as a leader
	MAF 330
	Internship
	This past summer, I was hired as an intern for a research foundation. Part of the research required me to go out on scallop boats once a month for a week at a time. A chief scientist and myself and another fellow scientist joined a full-crewed boat (usually 7 crew, one captain) and collected data. There is a cultural paradigm for the fishing community that is one of immense pride, independence, and toughness. Having previous knowledge of this sea-worthy attitude made it an easier transition for me to be able to interact with the fishermen and take on the role as a scientist who would be one of the scientific leaders of the boat. (See Evidence 55)

	62.
	Student will demonstrate knowledge of the “Cycles of Socialization” (Harro) theory and its uses in leadership 
	HDF 495
	
	According to Bobbi Harro, we are each born into a specific set of social identities that predispose us to unequal roles in the dynamic system of oppression. We are then socialized by a process that is pervasive, consistent, circular, self-perpetuating, and invisible, and these are apart of the cycle of socialization. We begin by being born into the world without blame, guilt, or consciousness. When we are first socialized, we are taught by parents and other teachers who shape our expectations, values, dreams. We then are affected by institutional and cultural socialization where we are bombarded with messages from institutions and cultures in our life, on both conscious and unconscious levels. Through this enforcement of privilege, persecution, discrimination and empowerment, we gain our results of silence, anger, guilt, stress, and crime. Then, we either take an action to make a change, educate ourselves, question, and reframe, or choose to do nothing and are then thrust back into the cycle. In the middle of the cycle, constantly present and connecting, is fear and ignorance. (See Evidence 64)


Outcome Category:  Inclusive Leadership / Diversity and its Application to Leadership

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	63.
	Students will demonstrate personal application of the “Cycles of Socialization”
	
	
	

	64.
	Student will demonstrate knowledge of the “Cycles of Liberation” (Harro) theory and its uses in leadership
	HDF 495
	
	The Cycle of Liberation was developed in response to the need to consciously transform the Cycle of Socialization to avoid blaming uncontrollable forces, other people, or ourselves for oppression with the goal of leading leaders away from this train of thought. Bobbi defines liberation as “critical transformation.” This cycle begins by waking up through critical thinking, and getting ready to be liberated through empowerment of self, gaining inspiration, dismantling privilege, and developing analysis and tools to liberate oneself. The next step is reaching out, by moving out of oneself and towards others, by taking a stand. The next part of the cycle is building a community by working with the others one has reached out to, ones who are “like us” for support and ones who are “different from us” for building coalitions. By organizing, lobbying, educating, and being a role model, one moves onto creating change by creating new cultures and transforming institutions by influencing policy, rules, and taking leadership risks. Unlike the Cycle of Socialization, going back through the cycle is positive for it means one is maintaining the cycle of spreading hope and inspiration. (See Evidence 64)

	65.
	Student will demonstrate personal application of the “Cycles of Liberation” (Harro)
	
	
	

	66.
	Student will demonstrate knowledge of the “Configuration of Power” (Franklin) and its relationship to leadership
	
	
	

	67.
	Student will demonstrate personal application of the “Configuration of Power” (Franklin)
	
	
	

	68.
	Student will demonstrate knowledge of racial identity development via the Cross & Helms models
	HDF 490
	HDF 190
	This year in FLITE, we did a lesson on cultural competency and to illustrate that we covered the Cross Model of Intercultural Competence. There are six stages of intercultural competence at the organizational level, however it can also be applied to individual levels.  The first stage is cultural destructiveness, and this is the most negative end of the continuum that includes viewing culture as a problem, and those apart of this stage will believe that one culture is more superior to another. The second stage is cultural incapacity, and that is the stage where there is a lack of cultural awareness, and is characterized by maintaining stereotypes and at the organizational level, supporting segregation. The third stage is cultural blindness, which is most simply described as lacking any awareness of differences in cultures, believing that all are the same. The fourth stage is cultural pre-competence, and this is the first stage to acceptance, where those realize that there are cultural differences, and will try to begin educating themselves on those differences and realize how they had not being realizing them before. The fifth stage is basic cultural competence and that is when individuals began to accept, adapt to, and appreciate cultural differences, as well as respect it. The sixth and last stage is advanced cultural competence and that is when individuals move beyond the first stage and begin to share the information they learned to accept in the last stage to others to bring them to the same level of cultural competence. (See evidence 27)

	69.
	Student will demonstrate personal application of Cross and/or Helms models
	
	
	

	70.
	Students will demonstrate knowledge of McIntosh’s theory of privilege and its relationship to leadership
	
	
	

	71.
	Student will demonstrate personal application of McIntosh’s theory
	
	
	

	72.
	Student will describe the differences and similarities of individual and institutional oppression and relationships to leadership
	HDF 495
	
	Institutional oppression is the systematic mistreatment of people within a specific social identity group which is in turn supported by the society it resides in, and is solely based on the personas membership in the social identity group. Individual oppression is when an individual treats a particular identity group of people in an oppressive manner as a result of their own personal values. Both styles of oppression are demeaning and disrespectful towards the attacked social group, yet the driving forces for the oppression are slightly different.  Overall, oppression has no place in leadership, unless it is being fought against. Leaders should fight for equality and what is right and should use their influence on their followers to encourage them to embrace all walks of life. 

	73.
	Student will show knowledge of effective leadership as it relates to change agency
	
	
	

	74.
	Student will describe personal examples of being a change agent
	
	
	

	75.
	Student will create a personal code of inclusive leadership
	HDF 190
	Day of Discovery
	At the end of the Day of Discovery, all attendees were handed a piece of yellow paper with the words “I pledge to become an Inclusive Leader by taking the following actions:” and we were left to fill in the blank and then sign at the bottom. I finished my sentence by stating “by listening to other’s feelings and opinions, being open to change, and being ready to reflect upon myself and enact that change. Also, by not judging others and accepting them for who they are.(See Evidence 33)


Outcome Category:  Critical Thinking

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	76.
	Student will show knowledge of principles of critical thinking (logic is used in this minor)
	
	
	

	77.
	Student will demonstrate proficiency of critical thinking
	
	
	

	78.
	Student will show knowledge of at least five decision making methods
	BUS 441
	
	Within my business leadership course, we discussed team leadership, and learned about leadership decision-making. According to our textbook, there are four different styles of leadership, which relate to the level of participation of the followers. The first level is autocratic, which is a level of no participation. This is where the manager makes the decision alone and announces it to their team. The second level is consultative, where there is limited participation. Here, the manager consults the group for information and then makes the best decision. The third level is participative, with high participation, where the manager may present a tentative decision to the group and ask for input, changing the decision if it warrants change. Or, the manager presents the problem to the group for suggestions. Lastly, the fourth option is empowerment, where there is complete participation, where the manager presents the situation to the group and then the group makes the decision. (See evidence  70).

	79.
	Student will describe personal examples of having used five decision making methods
	BUS 441
	SEA Semester
	While at SEA, our six weeks on the boat was broken up into three two-week sections. The first was Observation. Here, we as students participated in autocratic leadership. Our “managers,” the scientists, mates, Chief Scientist and Captain, Steward, and Engineers made all of the decisions regarding the management of the boat. What sails to raise or lower, what nets to deploy, what course we were to sail. During our second section, Shadowing, we began to really understand the boat and how to run it. There was a shadow student for the deck and for the scientist on each watch. The first week, we participated in consultative decision-making. Our leaders (scientist, mate) would quiz us as they made decisions as to why or why not their chose to run the boat as they did. Why are we heave-to? Should we deploy the CTD? The neuston net? That was because the second week of Shadowing, we had to prepare for the third section where we as students took over the ship, so our “managers” began to ask us what decision we thought would be best and why. We needed to be able to defend our decisions. For the last section, JLO (Junior Lab Officer) and JWO (Junior Watch Officer).  Here we reached the level where we were in the empowerment level. Our managers we no longer really our managers, we were in charge of the ship. We were presented situations and we made the decisions as a watch team, together. The JLO or JWO made a final decision, but we took the knowledge we learned as a team to make the right choice for the vessel. (See Evidence 69, 70).

	80.
	Student will show knowledge of at least five problem solving / conflict management methods, as well as understanding the roots of conflicts
	BUS 441
	
	There are five different conflict management styles presented in the textbook for BUS 441. The styles are related with the concern for others needs and the concerns for ones own needs. First is the accommodating conflict style, with passive behavior, with the “you win, I lose” outcome. Second is the collaborating conflict style, with assertive behavior, with the “you win, I win” outcome. Third is the negotiating conflict style, with assertive behavior, with the “you win some, I win some” outcome. The fourth is avoiding conflict style, with passive behavior, with the “you lose, I lose” outcome. The last style is the forcing conflict style, with aggressive behavior, with the “you lose, I win” outcome. (See Evidence 70)

	81.
	Student will describe personal examples of having used five problem solving / conflict management methods (if student has been trained in mediation, that information goes here)
	BUS 441
	
	· Accommodating and passive conflict – these is the hardest styles for me. I really dislike losing or not standing my ground, but I am learning that the ends do not always justify the means, and it is okay for me to concede in certain situations if the person(s) I am in a conflict with has stronger feelings towards the outcome than I do, and I will become accommodating. I think that passive conflict behavior should only be utilized when there is a complete impass. 
· Collaborating conflict – I think that this is an effective conflict style, I feel that if the best outcome for all parties can be reached, then it should be. Just last week, I was working on a group project and one of my group members asked if she could hand off her section of our research paper to another member of the group and she would just edit the power point. Although I was tempted to utilize the forcing conflict style and just tell her absolutely not, it's a group we need to all work together, I volunteered to place together the different sections of our paper together smoothly so that we all did well on the paper. We got a 95, she did her part of the work, I assisted, and everyone won.  
· Assertive and forcing – often I default to these styles of conflict, because as previously mentioned, I have an issue with not coming to a positive conclusion. (See Evidence 68, 70)

	82.
	Student will describe what it means to analyze, criticize, synthesize and utilize information as a leader
	BUS 441
	
	


Outcome Category:  Interpersonal and Organizational Concepts & Skills

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	83.
	Student will demonstrate knowledge of active listening techniques
	HDF 190
	Day of Discovery
	There are five parts of active listening; encouraging (projecting interest and maintaining conversation), restating basic ideas (to show that you understand and have a grasp on the facts), reflecting feelings (to show that you are indeed listening and understanding), clarifying (helping the speaker see all side of the problem), and summarizing (reviewing and updating process). All of these techniques not only help the listener to be as effective as possible, but it also gives respect to the speaker. (See Evidence 34)

	84.
	Student will describe examples of using active listening skills
	HDF 190
	Day of Discovery
	During the Day of Discovery, we had a breakout session in which we were posed with difficult and deep questions and talked them out as a group. In this setting, it was important to be an active listener because not only were we learning much more about people in our class, but it was great to see different opinions and hear the different backgrounds of people that we were just becoming good friends with. . (See Evidence 34)

	85.
	Student will show knowledge of techniques regarding giving and accepting of feedback
	HDF 415
	HDF 190
	One thing that we focused on a lot when covering the social change model was the feedback loop, and this is a great example of a technique for giving and accepting feedback. The feedback loop allows groups to do just that! In the loop, people are allowed to share their thoughts with each other for feedback and opinions on them. It is vital to groups and especially processes like the servant leadership model that runs off of three parts depending on each other. (See evidence number 13)

	86.
	Student will describe examples of giving and accepting feedback.
	HDF 190
	Learning Contract
	When we were told that we were going to need to write out Leadership Contracts, we were also told that we were going to be writing many more copies than just one. First, we were getting feedback when we handed in our rough draft and not one of us were ready and up to par. We were given great feedback from our mentors for this first time on paper. After re-writing it for the first time, we were reevaluated and then had a one-on-one conversation of feedback and Tyler gave us his opinions on our Contracts. We had to be capable of accepting his feedback on our changes, as well as the original feedback from our first draft. We also shared our Contracts with our peers, and during this I had to give my own feedback on how I felt that should either be improved or kept the same (See Evidence 31, 32).

	87.
	Student will demonstrate knowledge of facilitation and de-briefing techniques
	HDF 415
	Day of Discovery, Leadership Institute, Orientation, Speak Easy
	The best advice I ever received about facilitation was to be able to be comfortable with being silent. As a facilitator, the leader is in charge of guiding a project, discussion, or activity to allow the group to reach the best outcome they can achieve. Facilitators must be able to encourage each member of the group to participate equally, and know what questions and comments to ask/say to encourage the group to further their brainstorming. Often, visuals such as a white board or easels serve as a great way to show where the group started and what progress has been made. De-briefing is being able to procure a means to leave an experience. Often there are three parts to de-briefing – a summary of what what covered, conclusions drawn from what was covered, and a reflection of how the experience will affect those involved in the future. (See Evidence #24, 24.1)

	88.
	Student will demonstrate proficiency of facilitation and de-briefing techniques
	HDF 415
	Day of Discovery, Leadership Institute, Orientation, Speak Easy
	While I was a member of the Leadership Institute Peer Mentor, FLITE peer mentor, SpeakEasy group, and Orientation leader teams, I had to take on a facilitator role as well as utilize my de-briefing techniques. I’d say the main example of simultaneous facilitation and de-briefing during my time as a Leadership Institute Peer Mentor was the last night of Institute when we hold a special meeting with our teams to have an often deep and introspective conversation with our students. My partner mentor and I had to use our facilitation skills to guide our students through a difficult and meaningful conversation, and then use our de-briefing skills to bring the conversation to a close and then reflect upon the newfound openness we now shared as a team. In Speak Easy, we would facilitate workshops in the dorms around campus educating students on safe health. While I was a peer mentor for FLITE, I also had to facilitate and de-brief, almost daily in classroom activities as an educator, as well as on the Day of Discovery. I also honed my facilitation skills as a URI 101 mentor and as an Orientation Leader.(See Evidence #24, 24.1)

	89.
	Student will show knowledge of organizing meetings / setting agendas / and leading meetings
	
	Alpha Phi, Student Senate
	My first semester freshman year I was the freshman representative in the URI student senate. There, I had my first real taste of how a proper meeting is held and organized. When I was director of administration for Alpha Phi, I implemented the knowledge I had gained from senate to create minutes for each chapter meeting we had and distributed this information. When I became president, I was responsible for organizing each chapter meeting each week. I set the agenda, or the order of the speakers, by asking each executive member to give me a short summary of what they were intending to say at that meeting and then giving it to our DoA. I began each meeting and lead through the agenda. It was an efficient structure and each sister knew what to expect coming to the meetings. (See Evidence 14)

	90.
	Student will describe personal examples of organizing meetings / setting agendas / leading meetings
	HDF 415
	Alpha Phi
	As the president this year, I am responsible for organizing and leading our weekly chapter meetings, as well as creating the agenda.  For the agenda, I have each member email me the day of the chapter meeting (Mondays) the topics that they want to cover.  I then email that to our secretary who in turn takes down the minutes of each meeting.  I chose the meeting time to be at 9pm every week, and am in charge of making any changes to the time. I also start each meeting with my report and delegate who speaks in what order on my executive board.  (See evidence 14)

	91.
	Student will show knowledge of Parliamentary Procedure
	HDF 415
	Panhellenic Council
	Last fall I attended Panhel meetings every Monday from 8-9 pm as a delegate, and this spring semester I’ve been attending as a president of my sorority house. Panhel runs on a parliamentary procedure, and it is evident in the agenda that the procedure is highly followed.  The parliamentarian runs the meetings with a gavel, we follow the committees, we vote as a whole. (See evidence 15)

	92.
	Student will show knowledge of techniques for working with difficult people
	HDF 415
	Alpha Phi Sorority
	One technique for working with difficult people is to prove your credibility.  Making sure to follow through with punishments and repercussions will prove to them that you are serious about it and won’t push your boundaries.  Ultimatums are helpful as well, is a difficult person is avoiding a task, if you set an ultimatum with consequences attached, they should want to complete the task before the punishment comes to fruition. (See evidence 1). 

	93.
	Student will describe personal examples of using techniques to work effectively with difficult people
	HDF 415
	Alpha Phi Sorority
	There are a group of seven girls in my house who continuously disregard rules and others feelings and it makes it extremely difficult to deal with them. We have housing contracts, and one main point is that there are to be no pets (except for small fish) in the house. These girls have made it clear that when they are reprimanded, they will just break even more rules to aggravate those who are trying to keep them under control. I have learned that the best technique for dealing with them is giving in on both sides. They have repeatedly brought hamsters in as a pet despite my, my house father, and my head of chapter operations asking them to remove it, and were told they couldn’t live in the house next year. After we consulted, we agreed they would be allowed to stay in the house only if they got rid of the hamster, started doing their chores, and cleaned up after themselves more, and they agreed.  I have learned you have to be tough but if you need to keep people in lines, and if you create fair ultimatums then usually people will follow through. (See evidence number 16)

	94.
	Student will show knowledge of the stages of group development (Tuckman),  and be able to define / describe teambuilding, group maintenance, and closure in groups
	HDF 190
	
	Tuckman’s stages of group development are forming, storming, norming, performing, and adjorning. Forming is the stage in which the group comes together and gets to know each other and forms as a group. Storming is when there is conflict and struggle over leadership positions and as to which direction the group is going in. Norming is when the group has settled on a their decisions and has reached a consensus on how the group will operate. Preforming is when the group begins to excel at their skills and works effectively. Adjorning is the opposite of forming, and is when the group disbands and moves on from the former structure formed in the norming stage. Team building is developing relationships within a group that can be both physically challenging or mentally. It improves the effectiveness of the team and has an overall unifying benefit for the entire group. Group maintenance is keeping the gains from team building just as strong as they were during the team building process. Closure is important in a group, it is always necessary to try hard to see a project or task to completion. This also allows the group to move on to bigger and better things, whether separately or together in a different group dynamic.(See Evidence

	95.
	Student will describe personal examples of group development in use.
	HDF 190
	
	Before we even knew that we were doing a large group project, we were assigned groups to work with in a class to come up with an idea that would end up helping a group of people. While working together, we were developing ideas of how each other thought and worked together in a group setting. When we did realize we were about to do a massive project, we began developing ideas of what we wanted our creation to be, what it would focus on, and who it would help. It wasn’t until we all reached a consensus did we have a true group, an organized amount of people who are all working towards a common cause. (See evidence 35, 36, 38.1)

	96.
	Student will show knowledge of group dynamics and group roles
	BUS 441
	
	

	97.
	Student will describe personal examples of group dynamics and group roles
	HDF 190
	Group project
	For the group project in FLITE, there was a lot of information to be covered, researched, and completed. To make our group as successful as we could, we created a group dynamic where everyone made sure to make an equal contribution and were very aware of what responsibilities they had. We assigned an individual part of the project to each person and set deadlines for which they were to be completed, and collaborated on a schedule to do our work where everyone was available We found that our group worked very well together and by splitting it up and then giving feedback to each other, we got the parts done effectively and right. (Evidence28, 52)

	98.
	Student will show knowledge of effective memberships skills in groups
	HDF 415
	Day Of Discovery, HDF 190
	One skill that is absolutely critical to have when involved in a group is to have effective communication between all members.  During the day of discovery, we learned about the techniques of active listening.  The model focuses on the goal, the process, and what to say. Through those, the listener should be encouraging, should be restating basic ideas, should be reflecting their feelings, clarifying, and summarizing. (See evidence 23)

	99.
	Student will describe personal examples of membership skills in use
	HDF 415
	Day of Discovery
	During the Day of Discovery, we broke up into small groups with the students and one mentor per 5 students.  There, we discussed intense topics such as gender identity, sociio-economic status, and sexual orientation. While facilitating this group discussion, I made sure to encourage the students to practice active listening skills, which I felt made the environment much more opening and effective for the activity. (See evidence 24)

	100.
	Student will show knowledge of the Challenge and Support theory by Sanford, and its relationship to organizations
	HDF 415
	HDF 415
	The Challenge and Support theory is pretty simple to understand; there must always be a balance of challenging and supporting while developing others, such as students. Too much support and too little challenge will yield an environment that is too comfortable and little development will occur. On the other hand, too little support with too much challenge makes development equally impossible and will give the student a negative experience. (See evidence 22)

	101.
	Student will describe personal examples of using the theory of Challenge and Support
	HDF 490
	HDF 415, HDF 190
	I know that we use the Challenge and Support model in our HDF 190 class that I’m a peer mentor in.  We’re challenging them a lot to learn the theories and look deeper into themselves to learn more about themselves as leaders. However, we also support them as much as they need by making sure that they knew that they could come to us, the peer leaders, as well as the instructors at any time.  We had all been through the same experience last semester, and made sure that they felt supported.(See evidence 22)

	102.
	Student will show knowledge of the construction / elements of informative and persuasive speeches
	COM100
	Alpha Phi Sorority
	When I was running for the president of Alpha Phi, I needed to write a persuasive speech to present to the sisters to ask for their vote.  In COM 100, I learned to write a persuasive speech and this definitely assisted me, and I was thrilled when I was elected into the position. The elements that went into my speech was what I knew made me compatible and prepared for the position, as well as showing my leadership skills that would also assist me in being a great president. (See Evidence 25)

	103.
	Student will demonstrate proficiency in informative and persuasive public speaking
	COM 100
	
	 In my Communication Fundamentals course, I was required to write a speech based around a song of my choice that gave the class an idea of who I was. I chose to tell a story of a weekend trip to New Hampshire and I chose the song that most reminded me of the weekend and I felt represented the weekend the best. I received a 88 on the speech and in my peer evaluation, I was told that I “was an excellent public speaker” and I handled myself well and “kept everyone’s attention with a great story.” (See Evidence 65)

	104.
	Student will show knowledge of planning and conducting interviews (as the interviewer)
	HDF 415
	Tourguiding 
	This spring semester, I volunteered to be apart of the Recruitment team for Tour guiding.  As apart of this small group, we were in charge of getting the name out that tour guiding was accepting applications.  We did classroom presentations, created signs, held Q&A’s, among other things.  One special aspect was contributing to the interview process. Although didn’t do the interviews personally, we did help in creating the interview process and what would be on the application as well as how the interview progressed. We discussed what questions to ask each applicant, and what answer to look for. (See Evidence 18, 18.1)

	105.
	Student will describe personal examples of planning and conducting interviews (as the interviewer)
	 HDF 415
	Alpha Phi
	During the rushing process, girls who want to join our house will come and be paired up with one current sister of the house and be interviewed to see if they are a match to the ideals our house upholds. Three times the girls come, and each time the sister who is matched with them is held responsible for interviewing and evaluating them. We were taught to make sure that we knew exactly what questions to ask the potential new members because after we were required to fill out a evaluation form. I find that this helped me work on my interviewing skills and made me very aware of what questions to ask to receive the answers I needed, as well as interpreting a person’s attitude and personality after a brief meeting. (See Evidence 19)

	106.
	Student will show knowledge of preparing for and effective answers in interviews (as the interviewee)
	HDF 415
	Tourguiding, SMILE
	I have done multiple interviews over my time here at URI, and I know the best way to prepare for an interview is to practice.  On most applications, it would say at the bottom what we should be prepared to have asked to us.  I would write out my answers to each of those questions multiple times until I felt they were satisfactory, and for the interviews that didn’t provide those, I made up questions for myself. I also asked friends who I knew had gone through the same interview process for advice. (See evidence 20, 20.1, 20.2)

	107.
	Student will describe personal examples of preparing for and being interviewed
	HDF 190
	URI 101 mentor interview, URI tour guide interview
	For each interview, I tried to be as best prepared as I could. I made sure that I dressed professionally to give a great first impression, I tried to speak eloquently and confidently, and I smiled a LOT! To prepare, I looked over my LPI and VIA and remembered questions that we had gone over in FLITE, as well as some of the questions that were provided for other interviews.  I arrived on time for both, and when I was asked questions I made sure I answered them fully and to the best of my ability. Amazingly enough, I was offered both positions! (See Evidence 41, 42, 50).

	108.
	Student will show knowledge of effective collaboration / coalition building
	
	
	

	109.
	Student will describe personal examples of working in collaboratives/coalitions 
	
	
	

	110.
	Student will show knowledge of Intercultural communication considerations
	BUS 441
	
	Intercultural communication is communication between people of different cultural backgrounds, and is a crucial skill, especially now that there are more leadership opportunities opening around the world as more and more companies expand their processes overseas. One must grant enough autonomy for the members of other cultures to excel and contribute, and one must maintain an open mind to the suggestions stemming from members of other cultures. When serving a group or customers, the more intercultural communication there is between employees, the more chance the company has in reaching more customers on a wider scale. One must consider that there may be resistance to change, and one must have the communication skills to express why and how a change will be made and then communication lines can be open to discuss why or why not it may be the best decision for the organization. 

	111.
	Student will demonstrate proficiency in intercultural communication
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